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Abstract
Lay perceptions on the content and definition of wisdom were investigated to explore the 
implicit theories of wisdom in Turkish cultural context. In the first study, classical implicit 
theories of wisdom approach was used by asking participants to describe their wisdom 
conceptions. Twenty seven (Mage = 26.41, SD = 2.90) participants were asked to list wisdom 
related conceptions in an open-ended question. Results revealed 13 higher-order categories. In 
the second study, 107 (Mage = 21.57, SD = 1.76) participants rated existing categories. Result 
of the factor analyses revealed two main categories; interactional-affective and contemplative 
cognitive. Findings are discussed considering the relevant literature.

Keywords: Wisdom, being wise, lay conceptions, implicit theories.

Öz
Bilgelik kavramının Türk örneklemindeki örtük teorilerini ortaya koymak amacıyla, bilgeliğin 
tanımı ve içeriğinin incelenmesi amaçlanmıştır. Bu amaçla, birinci çalışmada katılımcılardan 
bilgeliği tanımlamaları istenmiştir. Yirmiyedi (Ort.yaş = 26.41, SS = 2.90) katılımcıya açık 
uçlu bir soru ile bilgeliği tanımlayan kavramları listelemeleri istenmiştir. Sonuçlar 13 farklı 
kategori olduğunu göstermiştir. İkinci çalışmada 107 (Ort.yaş = 21.57, SS = 1.76) katılımcı ilk 
çalışmadan elde edilen kategorileri değerlendirmişlerdir. Faktör analizi sonuçlarına göre iki 
kategori bulunmuştur; etkileşimsel-duygusal ve derin düşünmek-bilişsel. Bulgular, ilgili yazın 
bağlamında tartışılmıştır.

Anahtar Sözcükler: Bilgelik, bilge olmak, günlük kavramsallaştırmalar, örtük teoriler.
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The Concept of Wisdom in Turkish Cultural Context 
Wisdom is one of the core topics in humanity history through the ages. It is also 
a universal concept that every religion and every society dignify it as a valued 
human characteristic.  Beginning from the Socrates, thinkers and philosophers 
thought and wrote on wisdom. Accordingly, wisdom have been defined based 
on dualistic perspective in which mental abilities and wisdom is distinguished 
from each other. Correspondingly, uneducated even an illiterate person can be 
wise but education and intelligence do not necessarily lead to development of 
wisdom (Robinson, 1990). In eighteenth and nineteenth century, philosophers 
such as Kant and Hegel also define wisdom as a divine characteristic. 
Following the changes in the formulation of wisdom from divine to human and 
the development of scientific methodology, psychologists’ attention diverted 
to the study of conceptions and culture-specific variation of wisdom. In the 
current study, layperson conceptions of wisdom were investigated in a non-
Western cultural context. As the lack of empirical efforts to explore layperson 
conceptions in Turkish cultural context, current study took an exploratory 
approach from a social psychological perspective. 

Approaches to Wisdom
Historical and cultural richness of the conception of wisdom do not allow a 
unified operational definition, yet there is some agreement within the thinkers 
and researchers (Baltes and Staudinger, 2000). In the Oxford Dictionary, 
wisdom is defined as “the quality of being wise” and “the body of knowledge 
and experience that develops within a specified society or period”.  Therefore, 
based on this specification different views of wisdom have been found in 
the literature. There are three main lines in the contemporary psychology on 
wisdom (Sternberg, 2007). First line focuses on the conceptions of philosophy 
with a historical perspective (See  Labouvie-Vief, 1990, for a further review). 
They define three main types of wisdom, namely contemplative life, practical 
nature, and scientific understanding. Second line of research defined as 
explicit theories of wisdom and mainly focuses on behavioral manifestations 
of being wise (Snyder & Lopez, 2007). Researchers using explicit theories of 
wisdom try to empirically measure these personal characteristics and relevant 
performance. Their methodology is based on personal wisdom concept in 
terms of individuals’ insights to their lives or general wisdom concept in 
terms of individuals’ knowledge about life as a third person (Staudinger, 
2008). In any sense, explicit theory researchers investigate how much a person 
has predefined wisdom qualities via structured measurement tools. Third 
line of research heavily focus on implicit theories of wisdom. This line of 
research goes beyond the dictionary definitions, rather focuses on everyday 
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conceptualizations, representations, and subjective theories of wisdom 
(Staudinger, 2008). Implicit theories of wisdom are generally investigated in 
descriptive studies to understand and explore rather than predicting wisdom. 
Thus, in this line of research, participants are asked to list adjectives, proverbs, 
and so on and then, researchers try to explore a pattern on those responses 
and/or try to cluster them to discover higher order qualities (Chandler and 
Holliday, 1990). All of these branches to study wisdom have defined numerous 
characteristic relevant to wisdom. Some of these features are defined as must 
while some of them are defined as necessary. Moreover, researchers described 
various dimensions that should occur jointly to create wisdom.

Development and Characteristics of Wisdom
Approaches to ‘how to study’ wisdom is partly determined by whether 
it is formulated as an analytic or synthetic skill. As a synthetic skill, 
wisdom conceptualization includes a whole experience constructed by its 
parts. Therefore, wisdom is understood and studied as experiential and/
or phenomenological construct (Csikszentmihalyi and Rathunde, 1990). 
Specifically, self-transcendence, consciousness, and self-actualization are 
the study variables to explore wisdom. In other words, expression of wisdom 
depends on some higher-order underlying mechanisms that direct the action 
(Overton, 1997). In this type of inquiry to study wisdom, researchers also 
emphasize the development of wisdom regardless of its conceptualization. 
Moreover, according to this view, although wisdom-related qualities are 
end-states like self-actualization and hard to achieve similar to Kohlbergian 
approach, developmental process in terms of efforts to achieve those states are 
more important than the end-state itself. From this developmental perspective,  
Le and Levenson (2005, p.444) claimed that promoting self-transcendence 
as wisdom is twofold: “First, minimizing competitive individualism is an 
important consideration in that an exclusive focus on self and egoistic concerns 
may hinder the ability to see others and experiences objectively.” and “... the 
absence of possessiveness in love relationships (immature love).” 

On the other hand, treating wisdom as an analytical mode focuses more on 
relationships between required qualities of wisdom. Specifically, analytical mode 
highlights the individual segments such as adaptiveness and instrumentality. 
For instance, Balance theory of wisdom focuses on the equilibrium between 
interpersonal, intrapersonal, and extrapersonal interests to achieve wisdom 
(Sternberg, 1998). Another similar conceptualization offers equilibrium 
between feeling, thought, and behavior across all aforementioned domains of 
Balance theory of wisdom (Orwoll and Perlmutter, 1990). In some of these 
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perspectives, individual can achieve dialectical operations, namely wisdom, 
which can be characterized as one step further from Piaget’s well-known post-
formal operations. This step refers to optimal functioning in which wisdom 
nominees use each type of knowledge in a balanced manner. For instance, The 
Berlin model of wisdom defines being wise as having an expert knowledge 
including various faculties. Accordingly, wise person has knowledge which 
considers context, relativism, uncertainties, as well as strategic and factual 
knowledge (Baltes & Staudinger, 1993). Using a different methodology, 
namely phenomenological quantitative investigation, Montgomery, Barber, 
and McKee (2002) interviewed six older adults to explore their descriptions of 
wisdom based on their life experiences. Elements derived from the study were 
guidance, knowledge, experience, moral principles, time, and compassionate 
relationships.

Some other variables have been defined to impact development of wisdom. 
One of the most studied variables is age (See Jordan, 2005, for further review). 
Findings generally indicated that, age has no direct effect on wisdom, rather 
some other moderating and/or mediating variables such as experience and 
knowledge are likely to influence the relationship between age and wisdom. 
Because, as noted in Berlin model, knowledge about the world is necessary 
but not sufficient for being wise, ‘how to know’ and ‘how to use’ are also 
influential and they are relatively independent from chronological age (Smith 
and Baltes, 1990, Staudinger, 1999). Intelligence and creativity also have 
potential to influence development of wisdom. Either being intelligent or 
creative do not necessarily lead to become wise but in order to be wise both 
of them are necessary to some extent (Sternberg, 2001). Self-transcendence 
also conceptualized as an important part of wisdom. Using Adult Self-
Transcendence Inventory it was found that self-transcendence is negatively 
related to neuroticism and positively related to meditation practice (Levenson, 
Jennings, Aldwin, and Shiraishi, 2005). Furthermore, self-transcendence is 
positively associated with extraversion, openness to experience, agreeableness, 
and conscientiousness. However, all of these relationships were moderate. 
Therefore, researchers claim that self-transcendence is not simply a personality 
construct or synonym, rather it is an independent construct.

Conceptions of Wisdom
Conceptualization of wisdom and cultural variations on this conceptualization 
have been a matter of discussion on wisdom literature. Researchers generally 
ask participants to define wisdom or wise person. Participants’ lists adjectives 
and/ or proverbs etc. depending on the question and these raw entries are 
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analyzed to explore implicit theories of lay person. One of the earliest attempts 
to explore individuals’ conceptions of wisdom was series of studies conducted 
by Holliday and Chandler’s (1986, as cited in Chandler and Holliday, 1990). In 
their first study, three age cohorts were asked to list attributes of wisdom. In the 
second study they used the prototypical conceptions of wisdom derived from 
the first study. Results revealed five factors; exceptional understanding such 
as ‘has learned from experience’, communication skills such as ‘a good source 
of advice’, general competence such as intelligent and educated, interpersonal 
skills such as sensitive and sociable, and social unobtrusiveness such as discrete 
and non-judgmental. A similar study was conducted by Sternberg (1990) 
on university professors and lay persons. Results yielded six components; 
reasoning ability, sagacity, learning from the ideas and environment, judgment, 
expeditious use of information, and perspicacity. Similar methodology 
was also used for intelligence. Accordingly, while intelligence conceptions 
cluster around cognitive abilities, wisdom conceptions display a balance 
between various segments. In these studies, various differences emerged on 
the conceptions of wisdom between different age groups and professions. 
Similarly, Orwoll and Perlmutter (1990) reported some gender differences. 
These results attracted attention of researchers to study culture-specific 
variations on wisdom.  Although wisdom is valued across almost all of the 
cultures, there might be cross-cultural differences (Staudinger & Baltes, 1996; 
Staudinger, 2008). Some of the psychologists claim that since wisdom is a 
universal human value, conceptions on wisdom should be invariant across 
cultures (e.g., Csikszentmihalyi & Rathunde, 1990). On the other hand, some 
other psychologists claim that cultural values, norms, and standards have 
potential to influence content of the wisdom (e.g., Le & Levenson, 2005). 
Le and Levenson also claimed that culture-specific differences occur largely 
due to the cultures’ focus on individualism and collectivism. Although few 
attempts occurred to identify wisdom as a universal human value (Schwartz, 
1992), cross-cultural studies on the conceptions of wisdom is limited. 

Takahashi and Bordia (2000) compared the wisdom conceptions of American 
Australian, Indian, and Japanese samples using an implicit theories approach. 
Results revealed that while Western samples clustered wise with experienced 
and knowledgeable, Eastern samples clustered wise with being discreet. 
Moreover, for Western samples favorite descriptors for ideal self was wise 
and knowledgeable, for Eastern samples favorite descriptors were mixed. 
Researchers proposed that these findings highlights the emphasis on cognitive 
dimension for Westerners, while cognitive and emotional dimensions for 
Easterners. In another study, Takahashi and Overton (2002) used five scales to 
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measure wisdom; knowledge database and abstract reasoning from WAIS-R, 
reflective understanding, emotional empathy, and emotional regulation. They 
compared American and Japanese adults on these dimensions and found that 
American participants scored higher than Japanese participants on all wisdom-
related scores.

There is also research conducted on non-Western samples which provide 
information on the universality of the wisdom conceptions. Yang (2001) 
explored the wisdom conceptions of Taiwanese Chinese using implicit 
theories approach by simply asking the wisdom descriptions of participants. 
Four categories were emerged based on the descriptions; benevolence and 
compassion, competencies and knowledge, openness and profundity, and 
modesty and unobtrusiveness. According to the results, Yang proposed that 
these dimensions taps cognitive, affective, and conative components as well 
as intrapersonal, interpersonal, and extrapersonal domains similar to previous 
studies conducted in Western samples. Two more studies were conducted 
to explore implicit theories of wisdom in non-Western samples using a 
different methodology. Valdez (1994) conducted interviews with 15 Hispanic 
participants living in United States. She found that Hispanic participants focus 
more on spiritual rather than cognitive aspects of life. Similar qualitative 
methodology was used by Levitt (1999) on the 13 Tibetan Buddhist monks in 
India. She reported that Buddhist perception of reality and altruistic behaviors 
are critical components of wisdom. Specifically, emptiness, being non-self, 
and treating every creature as worthy and equal are the components associated 
with wisdom.

In the current study, it is aimed to explore implicit theories of wisdom 
conceptions in a non-Western culture in the light of aforementioned studies. 
Therefore, it is aimed to shed some light on both previous findings and 
provide additional information using a qualitatively different sample. Though 
some researchers highlighted universal nature of wisdom, it has been showed 
that culture plays a significant role in shaping layperson conceptions of 
wisdom. One potential source of culture-specific variation is differences 
on individualistic and collectivistic values (Le & Levenson, 2005). Turkish 
cultural context falls in between on this dimension. For instance Schmitt, 
Alcalay, Allensworth, Allik, Ault, Austers and their colleagues (2004) reported 
in their study including 62 cultures that Turkey represents characteristics of 
several geographical regions such as Mediterranean and/or Middle East and 
even it is one of the most similar culture to United States. It should be stated 
that the study conducted on attachment patterns, yet findings are important 
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to apprehend the cultural characteristics of the current sample. Similarly, 
Imamoğlu and Karakitapoğlu-Aygün (1999) discussed that Turkish parents 
reported similar ratings with American parents on Rokeach’s value survey. 
Kağıtçıbaşı (2007) also argued that Turkish family system encourages 
both autonomy and dependence which are characteristics of individualistic 
and collectivist cultures respectively. Moreover, Turcologist Roux (2004) 
claimed that Turkish culture depends on the incorporation of other cultures’ 
characteristics which makes it complex and rich. Therefore, current study took 
an exploratory approach to the layperson conceptions of wisdom considering 
the cultural characteristics of the sample. Overall, though there is no culture-
specific research on the lay conceptions of wisdom in Turkey, psychological 
research on the characteristics of Turkish culture highlights the importance of 
collecting data from such qualitatively different culture.

Current study aimed to examine the wisdom conception by using two 
different methodologies which are not used jointly before. Both qualitative 
and quantitative methods were used independently in various studies, but 
they were not used together. Joint application of different methodologies 
(multitrait-multimethod approach) have been shown to be a superior 
approach especially for exploratory aims, since it allows to capture a more 
comprehensive understanding of the topic under investigation (Gregory, 
2014). Considering the lack of empirical efforts on wisdom in Turkish cultural 
context, it is important to focus on conceptualization (implicit theories) first 
instead of focusing on individual differences (explicit theories). For those 
aims, two studies were conducted to explore lay perceptions on wisdom using 
different methodologies by using implicit theories perspective.

Study 1 
Method
Participants and Procedure

Twenty-seven graduate students from Ankara, Hacettepe, and Middle East 
Technical Universities were recruited for the study. Sixteen of the participants 
were female. The average age of the participants was 26.41 (SD = 2.90, Range 
= 22-34).

In the current study, participants were asked to think of words and descriptions 
related to ‘wisdom’ and freely report them without time and space limitation. 
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Participants were contacted through e-mail with an attached data collection 
form. Participants fulfilled the form and returned via e-mail.

Then, these entries were exported to the qualitative data analysis program 
MaxQDA 10. The program allows researchers to detect identical entries and 
predefined synonyms. The program was also used to cluster entries under 
categories. By using MaxQDA 10, identical entries and synonyms were 
grouped together.

Results
In order to create and explore higher order themes for the layperson 
conceptions of wisdom, data were analyzed by three independent raters. 
Raters were philosophy, anthropology, and psychology graduates. All three 
experts analyzed the data to explore higher order and common themes. Then, 
inconsistencies and differences were evaluated by experts to reach a common 
categorization. Raters evaluated and categorized 359 raw entry listed by 
graduate students and then sorted the categories into families (higher-order 
categories). Analyses revealed 32 subcategories clustered under 13 higher-
order categories. Hierarchy of the wisdom conceptions were depicted in Figure 
1. Higher-order categories were modesty, experienced, knowledgeable, self-
transcendence, moderation, self-knowledge, reasoning, respectful, fairness, 
competency, tolerance, benevolence, and adaptation to environment (cosmos). 
Finally, these 13 groups were sorted into three meta-categories named 
interpersonal (respectful, modesty, tolerance, benevolence, moderation), 
intrapersonal (experienced, knowledgeable, reasoning, competency, self-
knowledge, fairness), and extrapersonal (self-transcendence, adaptation to 
environment).
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Figure 1 Visual Depiction of Thematic Analysis by MaxQDA 10 

 

Study 2
Method
Participants and Procedure

One hundred and seven undergraduates were recruited from Ankara and 
Middle East Technical Universities by using a convenient sampling method. 
Participants filled a paper-pencil form in a group administration session which 
was applied during various psychology classes. Sixty-nine percent of the 
participants were female (N = 74). The average age of the participants was 
21.57 (SD = 1.76, Range = 19-29).

Participants were asked to rate the wisdom conceptions in terms of their 
agreement with the extent to which each attribute is observed in a wise person. 
All participants rated the 13 wisdom-related words derived from the Study 1 
on a 7-point Likert type (1 = totally disagree to 7 = totally agree) scale.

Results
Means, standard deviations, and zero-order correlations between the wisdom 
conceptions were represented in Table 1. On average, means were between 6.43 
(SD = .93) for self-knowledge and 4.58 (SD = 1.77) for self-transcendence. 
Correlations between categories were moderate. Strongest correlations were 
between tolerance and modesty (r = .56, p < .01), benevolence and modesty (r 
= .55, p < .01), tolerance and respectful (r = .51, p < .01), and self-transcendent 
and modesty (r = .50, p < .01).
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Table 1. Correlations among Wisdom Conceptions
Correlations

Variables M SD 1 2 3 4 5 6 7 8 9 10 11 12

Fairness 6.02 1.00

Modesty 5.67 1.51 .22*

Knowledgeable 6.19 1.04 .29** .06

Experienced 5.76 1.31 .19* .22* .20*

Benevolence 5.61 1.42 .37** .55** -.08 .28**

Reasoning 6.02 1.15 .14 .11 .09 .17 .20*

Competency 5.66 1.43 .07 .19* .13 .21* .25* .22*

Self-
transcendence

4.58 1.77 .13 .50** .13 .09 .41** .14 .26**

Adaptation to 
environment

5.18 1.65 .22* .32** -.20* .26 .41** .08 .00 .39**

Tolerance 5.52 1.51 .31** .35** .05 .33 .56** .08 .14 .33** .43**

Moderation 5.73 1.35 .03 .22* .01 .09 .34** .13 .26** .45** .27** .35**

Self-knowledge 6.43 .93 .10 .09 .08 .05 .14 .08 .22* .12 .08 -.07 .14

Respectful 5.77 1.71 .42** .34** .15 .10 .31** -.02 .03 .42** .49** .51** .30** .03

Note. *p < .05. **p < .001.

A factor analysis were conducted on the wisdom conceptions to explore 
higher-order conceptual components of wisdom. Principle components 
analysis with varimax rotation was performed on 13 wisdom conceptions. 
After the extraction, four components were found to have eigenvalues larger 
than one. Considering both scree plot (Figure 2) and the interpretability of 
factor solution, it was decided to limit the number of factors into two. Since the 
final solution revealed moderate correlations between factors, promax rotation 
technique was used which allows correlation among factors (Tabachnich & 
Fidell, 2001).

Figure 2. Scree Plot for the Factor Analysis
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Results of the factor analysis (see Table 2) indicated that two factors accounted 
for 41.08% of the total variance. The first factor had an eigenvalue of 3.86 and 
explained 29.71% of the total variance and the second factor had an eigenvalue 
of 1.48 and explained 11.37% of the total variance. The loadings of the items 
ranged from .40 to .77 for the first factor, and .33 to .66 for the second factor.

The first factor consisting of seven conceptions was named as “interactional-
affective” and the second factor consisting of three conceptions was named as 
“contemplative-cognitive”.

Table 2 Factor Analysis Results for Wisdom Conceptions
ITEMS Interactional-Affective Contemplative-Cognitive

Adaptation to environment 0.77
Tolerance 0.77
Respectful 0.76
Benevolence 0.75
Self-transcendence 0.63
Modesty 0.63
Moderation 0.50
Fairness 0.40
Competency 0.66
Knowledgeable 0.62
Reasoning 0.51
Self-knowledge 0.48
Experience 0.31 0.33

Eigenvalues: 3.86 1.48

Explained Variance %: 29.71 11.37

Relevant items were averaged for interactional-affective and contemplative-
cognitive dimensions. Experience was excluded due to the cross-loading. 
Descriptive information for the dimensions were presented in Table 3. Two 
dimensions were significantly correlated (r = .24, p = .013). Cronbach’s alpha 
coefficient for the Interactional-Affective dimension was satisfactory (a = .82), 
while it was acceptable for the Contemplative-Cognitive dimension (a = .66)



21

Burak Doğruyol

Eğitim Bilim Toplum Dergisi / Journal of Education Science Society
Cilt / Volume:17 Sayı / Issue:68 Güz /Autumn: 2019 Sayfa / Pages: 10-26

Table 3. Descriptive Information for Interactional-Affective and 
Contemplative-Cognitive
Dimensions
Variables N Mean SD Min. Max.

Interactional-Affective 107 5.51 1.00 2.00 7.00

Contemplative-Cognitive 107 6.08 .69 4.25 7.00

Discussion
In the current study, wisdom conceptions in Turkish cultural context were 
examined. In the first study, participants generated conceptions related to 
wisdom. Then, those conceptions were analyzed by experts. In the second 
study, an implicit theory of wisdom approach was used in a university 
undergraduate sample. Therefore, implicit theories of wisdom in Turkish 
cultural context were examined by using multiple sources as well as multiple 
methodologies.

In the first study, conceptions were examined in three levels. Thirty-two 
raw categories sorted into 13 higher order categories. Then, three categories 
(interpersonal, intrapersonal, and extrapersonal) were created according to the 
family resemblance analyses. These categories, in general, are in congruence 
with the Sternberg’s (1998) balance theory of wisdom. Furthermore, some 
of the wisdom conceptions derived from the first study are compatible 
with the previous findings. Experience, self-knowledge, knowledgeable, 
reasoning, competency, benevolence, and modesty were found on previous 
implicit theories of wisdom studies. Benevolence and modesty were also 
found in non-Western samples such as Taiwanese Chinese (Yang, 2001). On 
the other hand, some analytical conceptions found in the current study such 
as experienced and knowledgeable occurred in Western samples but not in 
Eastern samples (Takahashi & Bordia, 2000). Therefore, wisdom categories 
derived in the current study fits with both Western and Eastern conceptions of 
wisdom to some extent. This finding is compatible with Roux’s (2004) claims 
on Turkish culture. Accordingly, Turkish culture is highly inclusive and able 
to incorporate values of other cultures. Similarly, adaptation to environment 
including animals and nature occurred as a wisdom conception which is 
also stressed in Roux’s analysis on Turkish culture’s ability to adapt to new 
conditions. Furthermore, this conception also implies Eastern cultures’ focus 
on embracing the world as whole since this conception also implies not to 
manipulate and control environment, rather living in a harmony. A similar 
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conception was found by Levitt (1999) in her study with Buddhist monks on 
the wisdom conceptions. 

Emotion regulation and interpersonal skills are highly emphasized in the 
current studies as compared to previous findings. Moderation, including 
calmness and patience refers to the regulating feelings and being in balance 
in experiencing and expressing those feelings, is a unique category of the 
current study as compared to previous findings. Besides, interpersonal skills 
such as benevolence loaded on the same factor with moderation, emphasizing 
the role of emotions and relatedness. This finding is different to some extent 
from previous studies conducted on Western samples in which cognitive skills 
occurred as a main factor. Although Sternberg’s (1990) balance theory of 
wisdom emphasizes balance between emotion, motivation, and thought, there 
seems to be difference in the relationship between those categories. Cognitive 
skills such as reasoning (which is similar to Western samples but dissimilar 
to Eastern samples) and some elements of pragmatics of life in Berlin model 
of wisdom (Baltes and Staudinger, 1993) were also emerged in the current 
study, yet it seems that emotions are relatively more important than cognitive 
features.

According to the factor analysis results of the second study, two factors named 
as interactional-affective and contemplative-cognitive were derived. Those 
categories are in line with the previous studies (i.e., Takahashi and Bordia, 
2000). Furthermore, Montgomery and colleagues (2002) found compassionate 
relationships as an emerging theme similar to “good interpersonal 
relationships”. “Deep knowledge and understanding” and “cognitive abilities” 
are also frequently defined concepts in the literature (e.g., Baltes and Staudinger, 
1993). “Emotion-regulation” emerged as a broader construct in the current 
study which is quite infrequent in previous studies except for Takahashi and 
Overton’s (2002) study conducted in Japanese sample. Furthermore, ‘going 
beyond the concrete’ category is similar to spirituality category reported by 
Hispanic participants (Valdez, 1994). 

Overall, results revealed that wisdom conceptions of Turkish sample 
arecompatible with the previous findings derived from both Eastern and 
Western samples. Wisdom conception in Turkish cultural context includes 
both cognitive and emotional components. Similarly, wisdom is understood 
in various levels of human functioning including inter-intra-extra personal 
components. This type of hypothetical wisdom conception fits well with 
the theoretical perspectives on optimal-healthy functioning. For instance, 
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Self-determination Theory proposes that competency, relatedness, and 
individuation needs should be satisfied to reach healthy functioning (Deci and 
Vansteenkiste, 2004). 

The limitations of the study should also be noted. In the second study higher 
order categories were used. Using first-order categories might reveal more 
comprehensive evaluation of higher-order categories. In future studies, 
examination of raw categories with large samples would yield stronger 
results. Moreover, sample sizes were relatively low for both studies, larger 
samples in the future studies would increase generalizability of the results. 
More importantly, homogenous and nonrepresentative samples were used 
in the studies which limits the generalizability of the results. Studies on 
representative samples especially considering socio-economic status would be 
useful for cross-validation of the findings. Finally, results of the current study 
do not allow cross-cultural comparisons. To explore the universality and/or 
cross-cultural variation of the wisdom conceptions, future studies would use a 
cross-cultural methodology with multi-method designs. 
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